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1. Introduction  

The term “assessment” refers to all those activities undertaken by teachers, and by their students in 

assessing themselves, which provide information to be used as feedback to modify the teaching and 

learning activities in which they are engaged. It includes all aspects of gathering evidence, recording, 

reviewing and reporting, which make up an inter-related sequence of events that are integral to the 

teaching and learning process.  

The School is committed to ‘Assessment for Learning’, a process of seeking and interpreting 

evidence for use by learners and their teachers to decide where the learners currently are on their 

learning journey, where they need to go and how best to get there.  

2. Saint Edmund Arrowsmith Catholic High School fully supports the PRINCIPLES OF ASSESSMENT 

(taken from ‘Report of the National Association of Headteachers commission on Assessment’ – 

February 2014). Please see Appendix D.  

3. How will progress be measured?  

In Years 7 – 11 for all subjects, targets for expected progress will be set from the KS2 Average points 

score (legacy levels or scaled scores).  This will provide each student with a minimum attainment 

grade for the end of KS4.  The progress path will also identify progress intervals which will be used to 

compare current progress to expected progress (EAP).  

Target Setting 

The rationale for setting targets has been quality assured by the school improvement partner and 
can be seen below.  
 
Using the three sources of data FFT50, FFT20 and the DfE A8 estimates and matching to KS2 PA we 
could identify Expected Attainment Pathways (EAP) for each individual subject in SISRA1.   
 
It had been identified that the current system of using the KS2 average for subjects meant that 
subjects with a bias towards writing had targets influenced by the KS2 maths results.  Therefore the 
PA attainment scores used for target setting would be bespoke to the subjects. 

 

P8/A8 Pot Subject KS2 Prior Attainment 
Score 

English English Language, English 
Literature 

KS2 Reading 

Maths Maths KS2 Maths  

Ebacc 

History, MFL KS2 Reading 

Computing, Sciences KS2 Maths 

Geography  Ave KS2 Reading + Maths 

Open 

RE, Sociology, 
Psychology, Music, Art, 
Drama 

KS2 Reading 

Technology, ICT, 
Business, PE 

Ave KS2 Reading + Maths 

 
Reading Ages 

                                                           
  

1
 School Data school data analysis solution for KS3 and KS4 
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All Year 7 students will also be assessed for Reading Ages.  

Missing KS2 Data 

If a student does not have any KS2 information we will base line using teacher assessment. If a 

student is admitted after September in Year 7 and there is no KS2 information we will use teacher 

assessment to establish a base line. 

In Year Transfer 

Students joining the school will be provided with targets based on their KS2 information, which will 

be collected by the data manager prior to them starting.  
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Transition Grids 

A maths example is shown below, the complete set are available from the Data Manager 
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Example Pathway 

 

 

 

 

 

Each path shows three aspects of a student’s learning journey: 

a) The start point - this is their KS2 assessment.  

b) The end point - this is their GCSE 9-1 minimum expected (MEG) target grades. They may have 

different target grades for GCSE Maths, GCSE English and other subjects depending on their KS2 test 

scores.  

c)   Fourteen termly assessments points through their five-year journey from year 7 to year 11. In 

years 9, 10 and 11, when students are following their GCSE courses, these assessments will be in the 

form of GCSE 9-1 grades.  

 Year and Term of Assessment 
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Sub Level 
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105 R1+ R1+ R2- R2 R2 R2+ 3- 3 3 3+ 4- 4 4 4+ 5 

5.1 R1+ R1+ R2- R2 R2 R2+ 3- 3 3 3+ 4- 4 4 4+ 5 

Progress Path for students in Maths with a Scaled Score of 105 

or a Level 5.1 

Year and Term of Assessment 

 
In Y9-11, students are assessed 

using 9-1 GCSE grades 

 

In Y7 and 8, students are assessed 

using R and P grades. 

R = Ready for GCSE 

P = Preparing for GCSE 
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In Years 7 and 8, the assessment points will take two forms: 

i) Ready for GCSE grades – these R grades will also be on the same 9-1 grade scale but will reflect the 

fact that although students have many of the skills required for GCSE they have less subject 

knowledge. 

ii) Preparing for GCSE – these P grades will be on a 1-3 scale and will help students gain the skills and 

knowledge required to be successful at GCSE. 

All grades can be shown with + or – to signify if they are slightly above or below the grade given. 

Rationale behind the construction of the progress path 

Five-year progress paths 

Assessment and grading has changed a great deal in the last few years and our new progress paths 

reflect this. The removal of National Curriculum levels and the changes to GCSE grading enables us 

to consider the assessment and progress of students in this new way. 

We believe that the student’s journey of learning from Key Stage 2 to Key Stage 4 should be seen 

holistically and no longer divided into two as it has been for many years. There is no longer a clear 

separation between Year 9 and Year 10 and now many GCSE courses start formally in Year 9. This 

means Years 7 and 8 are now seen clearly as preparation years for GCSE, providing them with the 

necessary skills and knowledge to be successful at this level. 

Target Stickers 
 
A new target sticker was developed which allows for staff to update with targets as well as increase 
targets if needed. 
 
Example:  
 

 
 
Amending Targets 
 
The student has exceeded their target for two data collections; therefore following on from a 
teacher/student conversation the final target has been increased.  This would then be adjusted in 
SISRA for future targets. 
Progress  
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In the construction of the paths, we expect students to make relentless progress through their five 

years of learning. This means that we expect that their assessment grades will continue to rise 

rapidly from one assessment point to the next.  

Progress Paths for non-GCSE qualifications 

Many KS4 vocational courses lead to non-GCSE qualifications and these do not have 9-1 assessment 

grades. Where students follow one of these courses assessment and target grades will match the 

qualification they are following. The target grades for the expected path will carry the same ‘points 

value’ as defined by the government.  
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Assessments 

Formative and summative assessments must be collected and centralised for all departments and 

year groups.  

Parents will receive three Progress Reports per year. Information which influences these judgements 

will be available for discussion at parent consultation evenings or meetings. 

Written Subject Reports to parents will be sent to parents at specific points annually throughout the 

academic year.  

Data drop and reporting deadlines to parents are published in the Assessment Calendar. 

Data analysis will be completed following each of the three assessments using SISRA analytics. Key 

findings/trends and lines of enquiry will be discussed and analysed by Subject Teachers, Curriculum 

Leaders, Pastoral Leaders, SLT and the Governing Body. Interventions strategies will then be 

determined, organised and implemented following this assessment data. Actions are expected by 

class and department after all formative and summative assessment points. 

How teachers make assessment judgements 

Teachers make constant assessment judgements about their students. The different methods they 

use to do this are department specific. Twice a year leaders will report on the progress individual 

pupils are making towards their EAP and their attitude to learning. This judgement will be based on 

formative assessment and summative assessment that has taken place up to that point in the year.  

In the summer term all subjects will conduct a cumulative summative assessment; this will be their 

end of year assessment and will be reported to parents. 

Students are assessed against each subject’s Assessment Objectives (AOs) which are published 

https://www.gov.uk/government/publications/assessment-objectives-ancient-languages-

geography-and-mfl/gcse-as-and-a-level-assessment-objectives#science 

 Broadly these objectives are divided into what a student:- 

a. Knows (knowledge and understanding) 

b. Can do (skills) 

Teachers and departments will work to describe each grade on this basis so they can accurately 

award a grade based on the student’s work. 

For the GCSE grades 2, 5, and 8 the government has produced grade descriptors for all subjects here 

https://www.gov.uk/government/publications/grade-descriptors-for-gcses-graded-9-to-1 

Departments will have extended these to include all the GCSE 9-1 grades. At Years 7 and 8 the R and 

P grades reflect that the number grades awarded will not be the same as the GCSE descriptors. The R 

grades are based on the same assessment objectives at GCSE whilst the P grades are linked to the 

KS2 Assessment framework 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/538415/2017_int

erim_teacher_assessment_frameworks_at_the_end_of_key_stage_2_150716_PDFa.pdf 

https://www.gov.uk/government/publications/assessment-objectives-ancient-languages-geography-and-mfl/gcse-as-and-a-level-assessment-objectives#science
https://www.gov.uk/government/publications/assessment-objectives-ancient-languages-geography-and-mfl/gcse-as-and-a-level-assessment-objectives#science
https://www.gov.uk/government/publications/grade-descriptors-for-gcses-graded-9-to-1
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/538415/2017_interim_teacher_assessment_frameworks_at_the_end_of_key_stage_2_150716_PDFa.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/538415/2017_interim_teacher_assessment_frameworks_at_the_end_of_key_stage_2_150716_PDFa.pdf
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 4. ASSESSMENT – Role of Subject Teacher  

Subject teachers will ensure that:  

 All lessons allow for continuous checking of progress/learning using effective Assessment for 

Learning (AfL) strategies.  

 Lessons planned remain flexible and allow all students to make ambitious progress  

 Formative and summative assessments are completed in line with the marking policy in 

terms of frequency and as directed by the Curriculum Leader. Time is dedicated for pupils to 

respond to this feedback with scaffolded tasks.  

 Exercise books are formatively marked in green in line with the Feedback and marking Policy 

issued by the school. Feedback should include clear actions for improvement and student 

response in the form of a piece of work which allows demonstration of learning. The school’s 

agreed literacy codes are used when providing feedback. (Appendix A) 

 At the front of all exercise books at KS3 and KS4, there is a ‘Progress and Monitoring’ sticker 

which is to be completed 3 times a year. (This information will also feed into Progress 

Reviews to parents and other forums). (see Page 6) 

 Teacher comments for improvement should indicate to students how or what they need to 

do to improve through written targets and next steps. 

 The student response should be written in purple. 

 Detailed records are kept and pupils’ progress, their attitude to learning, strengths and areas 

for development, as well as their completion of classwork and homework are regularly 

reviewed. These records should be readily available to other key staff and the Headteacher. 

 Appropriate intervention programmes are created for underachieving students. 

 Opportunities are included in the academic year for peer and self-assessment.  

 Praise will be used appropriately to motivate and encourage appropriate and deserving 

work.  

 Data is analysed to ensure that students identified as vulnerable (e.g. Pupil Premium) or at 

particular risk are making appropriate progress and that all students are suitably stretched.  
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5. Role of Curriculum Leaders 

Curriculum leaders will ensure that:  

 A growing bank of high quality formative assessment statements are kept to use in exercise 

books and on stickers. Best practice in feedback will be shared within subjects. 

 Schemes of Learning (medium and long term plans) include regular opportunities for 

assessment for learning formative, summative and cumulative assessment that enables 

quality feedback to pupils. 

 Schemes of Learning are flexible and ensure that all students have the opportunity to make 

more than the expected level of progress. 

 Each formally assessed unit of learning will link to a clear student progress ladder and 

examples of modelling of success criteria, including differentiation by input. 

 All departmental staff use agreed marking codes (as per the Feedback and marking Policy).  

 There will be identified summative assessment at the end of each unit of work that includes 

questions from previous units in the year/course. Each will have the following elements: 

(i) Use of agreed departmental assessments. 

(ii) Teacher assessment level/grade plus comments identifying key targets for 

improvement and next steps. 

(iii) Student response to feedback. 

 All teachers are assessing work appropriately as per agreed department guidelines. 

 Appropriate formative assessment tasks will be identified in the schemes of learning 

approximately every six lessons of content. These will include use; 

(i) Of agreed departmental assessment. 

(ii) WWW and EBI followed by a scaffolded improvement task.  

(iii) Response by student that demonstrates progress. 

 A range of targeted intervention programmes is provided for different groups of students as 

identified by the whole school system for tracking progress. 

 Progress data is analysed to ensure that students and/or groups of students identified as 

vulnerable (e.g. Pupil Premium) or at particular risk are making appropriate progress and 

that all students are suitably stretched.  

 Sample books, during book scrutiny, from all staff across the age range as per school 

monitoring calendar. Ensure that this allows for triangulation regarding ‘progress over time’. 

 They analyse information gained from monitoring and feed this back to line managers. 

 Arrange support and further monitoring for those staff highlighted as not fully implementing 

the policy, by the monitoring process. 
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 They monitor the quality of lesson planning. 

 They organise standardisation activities that ensure consistency and accuracy of assessment 

judgments across all key stages using both internal and external mechanisms. 

 They work with the leadership team to use external validation of systems where 

appropriate.  

6. Role of the Senior Leadership Team (SLT) 

 Senior Leaders will ensure that they: 

 Collect evidence of monitoring outcomes from linked Subject Leaders and discuss 

interventions and support training as required. 

 Sample books and/or folders of all subjects and year groups as per the school monitoring 

calendar and also conduct “blind” work samples to ensure robustness.  

 Provide support and further monitoring for those departments not meeting the required 

standard. 

 Analyse the data to ensure that groups of students identified as vulnerable (e.g. Pupil 

Premium) or at particular risk are making appropriate progress and that all students are 

suitably stretched. 

 Ensure that Learning Dialogue remains a continuing priority for CPD across the whole school. 

  Work with Subject Leaders to use external validation of systems where appropriate. 

 Use current research into assessment, both in school and externally, to ensure best practice 

is followed.  

7. Role of students in their assessment  

A fundamental principle that underpins formative assessment is student involvement. If students are 

not involved in the assessment process, formative assessment is not practiced or implemented to its 

full effectiveness. Students need to be involved both as assessors of their own learning and as 

resources to other students. They should:  

 Act upon the advice given to them via teacher comments by making a response in purple 

pen to highlighted areas in their work, thereby engaging a positive and ongoing learning 

dialogue.  

 Feedback constructively and honestly to staff when giving their ‘perceptions of the work’. 

 Submit work on time, adequately attending to interim draft and final deadlines without 

exception. 

 Follow deadlines for large assignments to ensure adequate progress and maximize potential.  

 Take pride in their work ensuring that it is well presented 
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8. Role of parents / carers to support progress  

 Parents who take on a supportive role in their child’s learning make a difference in improving 

achievement and behaviour. To support children in making good progress in schools, parents should:  

 Take an interest in the work their child is completing for school.  

 Provide a quiet area where their child can work. 

 Ask to look at the front of their child’s exercise books in order to look at the Progress and 

Monitoring sticker.  

 Ask to look at or read the learning dialogues. 

 Contact the school for assistance if they need help in providing a quiet place for their child to 

work. 

 Ensure they read all Progress Reviews and attend Parents’ Evening to discuss progress.  

 

9. Role of Governors  

The assessment policy plays an important part in ensuring improvements in pupil progress in all 

areas of the curriculum. A key role for governors will be analysing the impact of the school’s 

Assessment Policy and Practice.  

They should therefore:  

 Analyse and question all Year Progress reports reported annually to the EMB and Curriculum 

Committee where relevant. 

 Analyse and question assessment and marking information given to them as part of 

appraisal processes. 

 Read and question assessment policy updates. 

 Consider departmental assessment procedures as part of link governor visits as per protocol.  

 

11. Monitoring and Evaluation of Assessment 

The monitoring and evaluation of the quality and frequency of assessment is completed in a variety 

of ways: 

 Departments meet to standardise and moderate the work of pupils to ensure that there is 
consistency across the department.   
 

 Curriculum Leaders and Senior Leadership Team monitor exercise books to ensure 
consistency of practice both during lesson observations and through a process of 
departmental and senior leadership work scrutiny.  
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 Assessment is also monitored through observation of lessons using a cycle outlined in the 
Learning and Teaching policy.  
 

 The Assistant Headteachers (Leaching and Teaching) and (Standards and Outcomes) 
undertake a programme of meetings with TLR holders to monitor assessments to assess the 
content and suitability, as well as looking through some completed examples to identify 
consistency of administration, marking and feedback as well as moderation. These will be 
cross-referenced to data provided by teachers as to the progress of their pupils.  

 

 The Assistant Headteacher (Standards and Outcomes) monitors the completion and sending 
of reports to parents and utilise the data to analyse progress and facilitate interventions, 
which would potentially highlight anomalies to subject leaders and subject teachers. 
 

 The Assistant Headteacher (Standards and Outcomes) undergoes a rigorous analysis and 
evaluation of end of key stage assessment data to identify key issues to be raised during the 
annual departmental reviews, with the Headteacher, Curriculum Leaders and SLT line 
manager, to inform Departmental Improvement Planning. 

 

 Regular Quality Assurance meetings are then undertaken to review departmental 
developments, including progress towards targets.  

 

10. Monitoring and Review  

This policy will be regularly assessed for impact on progress at all levels in the school in accordance 

with the above roles and responsibility and also via external moderation procedures / reviews to 

ensure robustness.  
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Glossary  

APS Average Point Score  

 

CPD Continued Professional Development  

 

GCSE General Certificate of Secondary Education   

 

KS2 Key Stage 2  

 

KS3 Key Stage 3  

 

NAHT National Association of Headteachers  

 

NC National Curriculum  

 

SLT Senior Leadership Team  

 

 

 



15 

 

Appendix A  

Standard Marking Codes  

Code     Meaning  

 

sp with word underlined  Spelling error  

 

gr with phrase underlined  Incorrect grammar  

 

^     Omission (with comment nearby or in margin) 

 

np with // or [   Start new paragraph  

 

P     Punctuation  

 

     Correct  

 

x     Factually incorrect answer  

 

Appendix B – Monitoring and Progress Sticker (Front of Exercise Book)  

Name     Teacher 

Subject     Class 

End of year target grade  Stretch target 

KS2 Level (English for English, Maths for Maths, Fine Point for all others)  

Grade/Level Assessments 1 - 6 
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Appendix C   

Assessment  

As a school we have researched carefully the new flexibilities offered with the Department for 

Education's decision that the National Curriculum Levels do not need to be used by schools from 

September 2014 for assessing progress at Key Stage 3.  

 

We have always prided ourselves on ensuring our assessment system is robust and fit for purpose, 

allowing scrupulous tracking of student progress. Our current system is extremely refined, designed 

to identify any actual or potential underperformance quickly with rapid intervention then put into 

place to close any gaps in learning.  

 

We believe that the National Curriculum Levels are currently familiar to and understood by the vast 

majority of students and parents and we therefore intend to continue using this system of 

assessment at Key Stage 3. However, we intend to enhance the National Curriculum levels further 

with all subjects conducting formal assessments of Spelling Punctuation and Grammar in addition to 

their subject specific assessments. We hope this will provide a clear and formal mechanism for 

promoting the critical importance of Literacy in every area.  

 

 Appendix D  

THE PRINCIPLES OF ASSESSMENT (taken from ‘Report of the National Association of Headteachers 

commission on Assessment’ – February 2014)  

Assessment is at the heart of teaching and learning.  

 Assessment provides evidence to guide teaching and learning.  

 Assessment provides the opportunity for students to demonstrate and review their progress.  

 Assessment is honest/fair.  

 Assessment is inclusive of all abilities.  

 Assessment is free from bias towards factors that are not relevant to what the assessment intends to 

address.  

 Assessment outcomes are used in ways that minimise undesirable effects.  

 Assessment outcomes are conveyed in an open, honest and transparent way to assist pupils with 

their learning.  

 Assessment judgements are moderated by experienced professionals to ensure their accuracy.  
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Assessment is ambitious.  

 Assessment places achievement in context against nationally standardised criteria and expected 

standards.  

 Assessment embodies, through objective criteria, a pathway of progress and development for every 

child.  

 Assessment objectives set high expectations for learners.  

Assessment is appropriate.  

 The purpose of any assessment process should be clearly stated.  

 Conclusions regarding pupil achievement are valid when the assessment method is appropriate (to 

age, to the task and to the desired feedback information).  

 Assessment should draw on a wide range of evidence to provide a complete picture of student 

achievement.  

 Assessment should demand no more procedures or records than are practically required to allow 

pupils, their parents and teachers to plan future learning.  

 

Assessment is consistent.  

 Judgements are formed according to common principles. 

 The results are readily understandable by third parties.   

 A school’s results are capable of comparison with other schools, both locally and nationally.  

Assessment outcomes provide meaningful and understandable information for:  

 Pupils in developing their learning;  

 Parents in supporting children with their learning;  

 Teachers in planning teaching and learning.  

Assessment feedback should inspire greater effort and a belief that, through hard work and practice, 

more can be achieved.  

 

 

 


